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Appendix 1:  

 
UCL Centre for Holocaust Education QUALITY MARK – Lesson Observation/Learning Walk 
 
Date: 03/05/2017 
LO/LW of: Ben Fuller (Yr13)                      at:  Tapton School 
LO/LW by: Nicola Wetherall 
 
 
 
A full data pack and annotated seating plan was provided for a YR13 History Class to be observed on day of 
review. This was a revision lesson ahead of their OCR summer exam. 10/12 students attended the lesson; 6 
girls and 4 boys.  
 
3/12 students are internally identified as ‘More Able History Year Twelve’. Of the 12 students in the class, 
their teacher expected end of KS5 range are A*-C. In their Year 12 results, 3 achieved about the end of KS 
target, 2 were on target, and 7 were below with a grade range of A-D.  
 
 
Observers lesson commentary, questions, observations, markers: 
 

 Class settled quickly. Lesson preliminaries – title, aims, objectives – on board all ready for students 
to be getting on with, along with a ‘Think, Pair, Share’ starter – which featured two questions plus a 
prompt: What did the Nazi’s do to secure power after 1933? How did the Nazi’s attempt to secure 
control of the people of Germany in the years 1933 – 1939? Think ‘carrot and stick!’ 

 Students aware of need and expectation to settle and start the learning quickly – they engaged with 
the starter task independently and with their peers. Clear exam focus to lesson, revision 

 Teacher particularly effective in orientating students between the lesson and its foci, and the 
previous lessons (a year ago this unit of work was originally covered) and learning. Teacher 
effectively linked the starter questions to the learning foci of the session: Racial policy in Nazi 
Germany: From Isolation to Extermination, Key revision foci: How far was Nazi Racial Policy in the 
1930s a success and To what extent was the ‘Final Solution’ a carefully planned policy? 

 UCL ‘Timeline’ cards up on the classroom wall, minus individual stories. Teacher made good use of 
cross-references with the UCL Timeline (affixed to the wall) to tease out of students’ reasons for 
specificity between victim group experiences, and the escalation in Nazi racial policy. 

 Clear directives in terms of overarching themes of the lesson, using historical lexicon – ‘we will be 
tracing change and continuity’. Welcome (and impressive) commitment to instilling concepts within 
the language and learning of the classroom. 

 Prompt of textbook offered during initial discussions, some students used, but most didn't. 

 Phone went off, simply addressed with calm comment of teacher... 'That needs to go off doesn't it' 
without fuss lesson proceeded, no further interruption.  

 Reichstag fire, Enabling Act, night of long knives discussed by students and referenced confidently. 
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 Lots of effective use of praise, but also prompt to develop... 'Fantastic. Tell me more about that..’. 

 Confident and varied use of teacher questioning to follow up student initial ideas and feedback. 
This allows development of points and challenge. 

 Student remarks: '(National) Socialism not about class but race', 'A people's community, but who 
are the people?' Aryan? 

 Revision notes developed individually through strong mixture of teacher talk and student’s 
feedback and discussion. 

 Using the timeline class revised racial ideology in the Nazi period and considered to what extent it 
underpinned all else - what does phrase 'racially pure state’ mean? What objectives do you see 
achieved using the timeline? What trends do you see? How did different groups get treated? What 
can we infer from this? 

 Students talked of 'gradual intervention', 'intensification', 'momentous of racial policy' escalation 
(April boycott, a softer start, with later ghettos, deportations, euthanasia not extermination'), 
attempts to purify and remove 'outsiders', that it was a racial 'reorganisation' not just of Germany, 
but their whole sphere of influence. Student phrase 'the evidence speaks of Jews being set apart'. 

 Consideration made regards laws concerning abortion and homosexuality, issues around 
reproduction, racial purity and those worthy of life. 

 Use of big question technique - to what extent did racial ideology underpin Nazi policy across the 
board? 

 Use of teacher referencing back to previous 1:1 or paired discussion in class, as part of his 
questioning, these questions prior to feedback scaffolded learning for some in group and gave 
confidence for a starting point in wider class discussion, powerful example of teacher knowing his 
students and of strong relationships essential for all learners to progress. 

 5 min quiz, competitive challenge element, mini plenary, keywords, names, events, groups - 
student feedback reveal nuanced understandings, e.g. Wannsee Conference 'logistics of the final 
solution' distinguished from a decision-making meeting 

 Lesson littered with historical concepts and skills, talk of source evidence, trends, interpretation, 
inference, chronology, causation, continuity and change, clear embedded nature of knowledge, 
understanding and historical skills 

 Intentionalist v structuralist debate - lesson ended with Layton source analysis and rationale... What 
was his case? What here the strengths and weaknesses of that position and how could an exam 
answer draw on both to be a more sophisticated interpretation?  

  Not evident Even Better If… Good Excellent 

Evidence of student 
progression in terms 
of knowledge, 
understanding and/or 
pupil self-
awareness (reflection) 
 
 

    
 

 
 

Students encouraged 
from outset to draw 
on prior learning, to 
use the 
misconceptions they 
had debunked as a 
departure point for 
this lesson.  
Quiz mini plenary and 
ability within lesson to 
see emerging 
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sophisticated 
understanding and 
growing confidence. 

Evidence of a variety 
of types of teacher 
questioning 
  
  
 
 
 

 
 
 
 
 
 
 

 

Due to observation and 
stranger in room, group 
had little open 
discussion, but there 
was clear engagement 
of the students 
evidenced in QA! 
Showed development 
of a sophisticated 
understanding, both in 
prior learning but also 
in progression of 
expression within 
lesson.  Teacher 
expertly used 
questioning to elicit and 
demonstrate this; 'Can 
you find example of 
intensification on the 
wall?' This prompt 
offered one student the 
necessary way in to 
further develop their 
own original point and 
also expand and 
contrast the example 
with another, including 
phrase 'initial alienation 
is now much more 
physical, it's gone from 
threatening but non-
violent to violent and 
more violent as laws 
intensify again'. 

Questions well-pitched 
and formulated – 
evidenced by the 
quality of their 
responses, albeit a 
unusually ‘quiet’ lesson 
– when prompted 
students contributed 
articulately and with 
impressive insight – but 
few volunteered 
responses. Suitable 
balance between open 
and closed questions, 
aligned with varying 
objectives of seeking to 
determine 
comprehension against 
trying to encourage 
thought. 

Evidence of teacher 
differentiation in 
various forms for 
group 
  
  
 
 
 

    
 

Use of targeting 
questions (and 
adapting these) to 
certain individuals to 
check learning and 
encourage 
development. 

Evidence of student 
engagement and 
highest expectations. 

    
 
 

 
Students quick to settle 
and ready to learn. 
Students on task 
throughout lesson; no 
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Atmosphere of 
learning; thirst for 
knowledge/love of 
learning 

 

 
 
 
 
 

 

behavioural issues, all 
visibly engaged with all 
tasks.  

Evidence of staff 
subject knowledge, 
enthusiasm and 
passion  
 
 

 
 

  
 

 
 
 

 Teacher exuded 
confidence and 
assurance. Passion & 
enthusiasm was 
evident throughout. 

Area Evidence Best Practice 

I Informed 
Inspired 
Immersed 
Involved 
Independent 
Insightful 
 
 
 

• Lesson contained a variety of tasks, 
suitably sequenced, accessible to 
various learning styles – all allowing 
for students to become involved in 
the learning. Independence of thought 
encouraged especially through 
activities regards interpretation of 
Layton (1992) 

 

C Compelled 
Challenged 
Captivated 
Curious 
Creative 
Critical 
 
 
 

 Considered questioning inculcated an 
inquisitive climate.  

 Emerging criticality and engagement 
with challenge. 

 

 

E Engaged 
Empowered 
Encouraged 
Enthused 
Evaluative 
Empathetic 
 
 
 

 Engagement secured and maintained 
through varied tasks and use of 
teacher talk. Teacher keen to 
emphasise the marriage between the 
development of substantive 
knowledge and conceptual 
understanding – which encouraged 
and consolidated evaluative historical 
approaches.  

 Evaluative: Intentional its v 
structuralist debate - lesson ended 

 Empathy: 1:1 with student, with 
teacher on knees, making eye contact, 
conversation later equipped student to 
participate in group feedback with 
confidence as had been supported to 
formulate and develop ideas before- 
hand: teacher knows the students, 
strong relationships, a sense of 
empathy and respect for the individual 
being modelled by the teacher and 
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with Layton source analysis and 
rationale being evaluated. 

thereby empowering and encouraging 
the student. 

  

Any key examples of… seen to share? 

Literacy   

Behaviour for Learning Music used as background, indicative of thinking, talking or activity time, prior to 
feedback, consolidation and challenge, use of ICT and mood - clearly embedded 
practice and signalled the learning episodes in the lesson. Simple but effective 

behaviour for learning strategy. 

Assessment/evidencing 
progress throughout  
 

Via wide ranging and sophisticated use of questionning 

Critical 
thinking/independent 
thinking 
 
 

 

 
WWW: Feedback comments - 
Student’s knowledge and understanding of the historic and evolving nature of Nazi racial policy was 
undoubtedly enhanced and deepened. This, in itself, is significant learning. The desire to encourage students 
to think in conceptual terms was very pleasing. This was evidenced not just by the pointers to change and 
continuity, but also the attempt to get students to identify causes. 
 
EBI: Target for possible future development – 
 
Look to ensure students’ understanding of key concepts and their relationship to each other is clear from 
the beginning, and return to this throughout, where appropriate. Knowing what is and what isn’t a cause 
isn’t just about selecting relevant “causes”, but needs to be tied to a more overarching understanding of 
causation. At the same time, understanding of causation is inseparable from all the other second-order 
concepts – like, for instance, change and continuity – all of which themselves need to be clear in students’ 
minds. There are many challenges here: making sure students know what a concept is; ensuring students 
grasp the relationship between concepts; and helping students understanding how to bring their conceptual 
understanding to bear on their substantive historical knowledge.  
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Appendix 2:  Examples of Tapton School innovation in Holocaust Education and collaboration with specialist 
colleagues to ensure inclusion, engagement and learning for all, collaboration and shared learning.  
 

 
 
During the review process Lead Teacher Ben Fuller spoke of the inclusion of the Visually Impaired (VI) 
students and their engagement in the Holocaust Education work – his comment regards this photograph 
speaks volumes about Tapton School. ‘The VI one shows Yanko working with a group using his laptop, which 
read the cards to him (having been programmed) as well as using tactile sticks to connect the cards for the 
task. It was a pretty brilliant moment to capture!’ The Centre for Holocaust Education could not agree more! 
Here is an example of a community of learners sharing the experience and discovering and ‘Unlocking 
Antisemitism’ together; of a school ensuring quality provision and access for all in imaginative and 
appropriate ways, thanks to classroom colleagues liaising with VI specialists at the school and technology. 
Here the classrooms learners were all able to access the same task, contribute and engage, appropriate to 
need, and thanks to staff’s thinking outside the box, thinking what was possible, the learning about the 
Holocaust also fed into notions of working with others, sharing, support and spoke to the values and ethos 
of Tapton School and its leaders.  
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Appendix 3: Examples of Tapton School learners’ (Yr9 Holocaust booklets and assessment pieces) 
classwork, during Quality Mark observation (Yr13) 
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Appendix 4: Tapton School (Yr9) classwork, during Quality Mark observation 
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Appendix 5: Examples of Tapton School displays speaking to ethos, values, aspiration, expectation and 
learner levels.  
 

 
 

   


